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Introduction
Teaching is our raison d’être and central to this is our belief that teachers should focus on 3 key
areas: planning, teaching and feedback.
As teachers we are experts in our field and continually strive to improve our practice and knowledge
through the use of current educational research and regular discussion about pedagogy and good
practice. This, combined with excellent knowledge of our students and the recognition that success
is the biggest motivator, means that every student learns something new and is challenged to
achieve their very best in every lesson.
This document will provide you with the practice and philosophy behind teaching and learning at
King Charles I School.
Vision for teaching
All teachers teach highly effective lessons enabling all students:
▪ to be excellent learners
▪ to be self-motivated, resilient and articulate
▪ to fulfil their potential
This can be achieved when we all share and understand the philosophy and practice behind
teaching and learning at King Charles I School and by focussing on 3 key areas:
▪ planning
▪ teaching
▪ feedback
We firmly believe that the majority of a teacher’s time should be spent on planning, teaching and
feeding back. As a school we are continually looking for ways to minimise the time spent on
unnecessary and time consuming activities that have little impact on students or their progress.
What does highly effective teaching look like?
Research plays a fundamental roll in informing and improving teaching at King Charles I School.
We strongly believe that in order to become highly effective, teachers should eliminate all
strategies and/or activities that have very little or no impact on student outcomes and instead
ruthlessly focus on the activities that do have an impact on student outcomes. As such, all
teachers at King Charles I School follow a streamlined, research driven teaching model consisting
of:
▪ Review
▪ Explain
▪ Model
▪ Question
▪ Deliberate practice
▪ Quiz/test
▪ Feedback
This streamlined, research driven teaching model is based upon research into cognitive science,
how the brain acquires and uses new information, and on the studies of classroom practices of
teachers, schools and countries whose students show the highest gains. Research such as:
▪ ‘Learning - What is it, and how might we catalyse it?’ by Peps Mccrea
https://www.ambition.org.uk/research-and-insight/learning-what-is-it/
▪ ‘Principles of Instruction’ by Barak Roshenshine
https://www.aft.org/sites/default/files/periodicals/Rosenshine.pdf
▪ The Sutton Trust ‘What makes great teaching’
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▪
▪
▪
▪
▪

▪

▪

http://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-TeachingREPORT.pdf
The Education Endowment Foundation teaching and learning toolkit
https://educationendowmentfoundation.org.uk/resources/teaching-learning-toolkit
The mastery handbook
https://readingallthebooksuk.files.wordpress.com/2016/01/mastery-handbook-jfa1.pdf
The Hattie’s influences on learning
https://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/
Strengthening the student toolbox
https://www.aft.org/sites/default/files/periodicals/dunlosky.pdf
Cognitive load theory: Research that teachers really need to understand and examples for the
classroom
https://www.cese.nsw.gov.au//images/stories/PDF/cognitive-load-theory-VR_AA3.pdf
https://www.cese.nsw.gov.au/images/stories/PDF/Cognitive_load_theory_practice_guide_AA.
pdf
Putting students on the path to learning
https://www.aft.org/sites/default/files/periodicals/Clark.pdf
Improving Students’ Learning With Effective Learning Techniques: Promising Directions From
Cognitive and Educational Psychology’ by Dunlosky et al.
https://leadinglearnerdotme.files.wordpress.com/2018/03/4-improving-students-learningdunlosky-et-al.pdf

This research provides the basis on which our core principles for conducting our lessons are
based. Coupled with this research is the understanding that our students, regardless of whether
they are in Year 7 or in Year 13 are novices. With this understanding comes the acceptance that
novices, in order to thrive, require direct, teacher led instruction. Research shows that when we
are dealing with new information, teachers should explicitly show students what to do and how to
do it, followed by opportunity to practise whilst receiving corrective feedback. Not only does this
ensure that all students are provided with the correct information from the start, but it is also much
more time efficient and time is something that is certainly in short supply with the new curriculum.
“While experts often thrive without much guidance, nearly everyone else thrives when provided
with full, explicit instructional guidance (and should not be asked to discover any essential content
or skills”
Richard E. Clark, Paul A. Kirschner and John Sweller

What doesn’t work
When we talk about what doesn’t work, we mean what has little or no impact on student progress.
It may seem negative to focus on the things that don’t work, however by looking at what doesn’t
work we can eliminate these strategies from our teaching allowing us to focus on what does work.
Research shows that the following have very little impact on student progress:
▪

▪
▪

Praise: There have been numerous studies carried out on the effect of praise. Stipek argues
that lavish praise that is meant as encouraging and protective, actually conveys the message
that you have low expectations. This then leads to students attributing failure to lack of ability.
Praise is good but use it sparingly and reserve it for when it is really deserved.
Discovery learning: The discovery learning method is ineffective when teaching novices. If
we want students to learn we need to provide clear, explicit and direct instruction.
Re-reading and highlighting: Re-reading and highlighting provides a sense of satisfaction
and gives a false sense of familiarity with the material, but is it does not help students to learn.
To learn we need to test, generate the answers and create intervals between testing, in other
words – retrieval, spacing and interleaved practice. Please see the philosophy section of this
handbook for further explanation.
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▪

Addressing low confidence/aspirations
“Motivation doesn’t always lead to achievement, but achievement often leads to
motivation.”
Carl Hendrick

Studies show that addressing low confidence/aspirations first does not lead to success and that
“the research reviewed shows that the effect of achievement on self-concept is stronger that the
effect of self-concept on achievement.” (Daniel Muijs and David Reynolds). Poor student
motivation is due to repeated failure. The simple answer to addressing low confidence and
aspirations is achievement.
▪ Teaching to learning styles: Research shows that there is no direct link between learning
styles and outcomes. Presenting something in a way that appeals to a visual learner is not
going to help them improve. Don’t waste your time with this, instead follow the streamlined,
research-based teaching model above that is proven to improve student progress and
outcomes.
▪ Active students equals learning: The learning pyramid was developed years ago to show the
link between how much material would be retained and how active the student was. There is
no evidence or research to back up the learning pyramid and is completely unsubstantiated. As
Willingham simply states, “memory is the residue of thought” and if we want students to learn
we need them to think about what we are teaching. Please see the philosophy section of this
handbook for further explanation.
“The difference between a very effective teacher and a poorly performing teacher is large.
For example, during one year with a very effective teacher, pupils gain 40% more in their
learning than they would with a poorly performing teacher.”
Sutton Trust
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Principles and features of teaching and learning at King Charles I School
Principle
Knowledge
based

Regular
quizzing
(retrieval
practice)

Explicit direct
Instruction

Questioning

Deliberate
practice

Feedback

Cumulative
testing

Feature
Knowledge organisers identifying
key facts to be learnt
Lessons are based upon long
term knowledge acquisition
Quizzes every lesson linked to
current and previous learning
Lessons contain regular
opportunities for retrieval practice
enabling students to remember
knowledge for longer
Teacher led direct instruction
featuring:
clear, concise and structured
explanation (CAMMU)
modelling
identifying misconceptions
questioning to check for
understanding
construction and
deconstruction of exemplars
Cold call
No opt out
Bounce the question
Wait time
Check for understanding

Quality assured resources
Narrow focus/drill
Do it again – redo
Call and response

Feedback is integral to every
lesson informing the teacher and
student current performance,
areas of strength and weakness.
Tests contain questions based
upon topics covered since the
start of Year 7.

How it is used
Students receive a knowledge organiser at the start of every unit.
Knowledge organisers are stored in a folder and is taken to every lesson.
Lessons are based knowledge acquisition and the application of knowledge.
Students are taught, practice and perfect proven revision techniques across the 5/7 years.
All lessons start with a quiz of previous knowledge/skills strengthening previous learning and leading to
fluent recall.
Teachers use quizzes to review previous learning required for that lesson.
Teachers use the quiz to identify gaps in knowledge and respond by either re-teaching and reviewing or
informing planning of subsequent lessons.
Students self-quiz using their knowledge organiser for homework enabling students to remember
knowledge for longer and regularly practice a proven revision strategy.
Lessons are teacher led (as opposed to activity or student lead) and collaboratively planned.
New material is presented in small steps.
Explanation is clear and students are fully aware of what they are doing and what success looks like.
Explanations are carefully planned with core message, audience and misconceptions in mind.
Modelling is completed using ‘I do, we do, you do’ basis.
Numerous models and worked examples are provided for students helping them to solve problems and
identify and focus on the specific steps in learning.
Student practice is guided and plentiful and allows students to rehearse new material and dispel
misconceptions.
Explanation and modelling is coupled with questioning to check for understanding and increase challenge.
A large number of questions are asked promoting thought, engaging students, providing necessary student
practice, identifying gaps in students’ knowledge and helping to connect new material to prior learning.
Excellent questioning is:
‘no hands up’ questioning with the teacher in charge of who answers (cold call)
asking a high number of closed questions linked to facts to promote lasting learning
drilling down and requests for explanation of answers
the demand for high quality student answers containing subject specific vocabulary.
not allowing students to opt out with ‘I don’t know’ or ‘I forgot’
Teachers don’t waste time asking questions that require students to guess answers.
Teachers are encouraged to use quality assured resources such as textbooks rather than PowerPoint
Activities are focussed to encourage students to think about what they are learning and practising.
Activities have a narrow focus to allow students to drill and perfect.
Work not meeting high expectations will be redone.
Teachers provide opportunities for frequent practice/oral rehearsal (call and response) of key facts and
concepts.
Feedback is systematic, frequent and timely.
Feedback takes many forms such as verbal feedback and discussion, whole class feedback, visualiser
feedback, written feedback following the ‘Marking policy’ self and peer feedback and low stakes quizzing.
Feedback aids student progress and provides students with clear and focussed next steps.
All students sit the same assessments.
Multiple choice quizzes are used in assessments.

▪

▪

▪

▪

▪

▪

▪
▪

▪

▪

Rationale
The ‘Principles of Instruction’ by
Barak Roshenshine.
https://www.aft.org/sites/default/
files/periodicals/Rosenshine.pdf
The Sutton Trust ‘What makes
great teaching’
http://www.suttontrust.com/wpcontent/uploads/2014/10/WhatMakes-Great-TeachingREPORT.pdf
The Education Endowment
Foundation teaching and
learning toolkit
https://educationendowmentfou
ndation.org.uk/resources/teachi
ng-learning-toolkit
The mastery handbook
https://readingallthebooksuk.file
s.wordpress.com/2016/01/mast
ery-handbook-jfa1.pdf
The Hattie’s influences on
learning
https://visiblelearning.org/hattie-rankinginfluences-effect-sizes-learningachievement/
Strengthening the student
toolbox
https://www.aft.org/sites/default/
files/periodicals/dunlosky.pdf
Ebbinghaus forgetting curve
https://sidsavara.com/theebbinghaus-curve-of-forgetting/
Putting students on the path to
learning
https://www.aft.org/sites/default/
files/periodicals/Clark.pdf
Explanation, feedback, practice
https://bunsenblue.wordpress.c
om/2018/02/09/explanationfeedback-practice/
KC1 teaching policy
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Practice
Safeguarding lesson time
‘The amount of practice needed is five times what we think’
Not only does practice make perfect, it also makes learning permanent. Practice is an essential
and non-negotiable element of every lesson and to ensure that enough time is devoted to practise
we must safeguard lesson time. In every lesson, there is wasted time. Time is often wasted on the
following:
▪ The giving out of resources
▪ Students being sent to other rooms to collect books, past papers etc.
▪ The marking of quizzing homework
▪ The giving of lengthy instructions or repetitive instructions
▪ Lengthy discussion about why a consequence has been given
▪ Lining up outside the classroom when students have already lined up outside
▪ Students not getting the correct equipment out at the start of the lesson
▪ The lack of responsive teaching when going through the quiz at the start of a lesson.
▪ Taking the register when students are off task
▪ Unplanned lengthy explanation
▪ Slow and planned questioning
▪ Quizzes that do not include retrieval of knowledge needed for that lesson or prior knowledge
Research looking at the amount of wasted time in maths lessons in high and average performing
schools shows a significant difference:
Average performing
High performing
Transition, entry, settling
8 mins
5 mins
No gain starter
12 mins
0 mins
Disruption
5 mins
5 mins
Packing away, leaving
4 mins
1 mins
Teaching/deliberate practice
31 mins
49 mins

Per day
Per year
Throughout schooling
Difference

Average performing High performing
31 minutes
49 minutes
69 hours
109 hours
827 hours
1307 hours
480 hours

When you look at this as number of minutes across the day and year, the results are clear.
Students in high performing schools spend a significant amount of time on purposeful meaning
activity. As teachers it is essential that we scrutinise every element of our lesson and identity the
impact and opportunity cost for each. For example:
▪ Asking students to feedback the answers to the daily quiz reduces time spent practising.
▪ Lengthy explanations every lesson reduces time spent practising.
▪ Asking lots of questions during modelling interrupts the flow and reduces time spent practising.
▪ Asking lots of questions during explanation interrupts the flow and reduces time spent
practising.
There is always a trade-off between the length of explanation, modelling, questioning and the
length of deliberate practice time. It requires a subject specialist to decide the length of
explanation required and is dependent on the students and the topic being explained. Increasing
and safeguarding practice time must be seen as a priority when discussing explanation, modelling
and questioning during collaborative planning. In order to make every minute count and ensure we
devote as much lesson time as possible to practice, every teacher should adhere to the following:
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Establishing Routines
▪ Movement around the school site to be calm and orderly.
- Students line up quickly and silently outside the classroom. No other instructions should be
given outside the classroom, other than reiterating the expectation that students should be
silent and coats should be off. Teachers should get the students into the classroom as
quickly as possible.
- If students line up outside, they should go straight into the classroom. Students should not
line up for a second time.
▪

Start of every lesson
-We must ensure that the start of every lesson begins promptly in order to maximise every minute
of learning time.
-We must ensure that all students enter the classroom calmly and in silence.

▪

Checking of homework:
- For students in Year 7, 8 and 9, homework books are part of the basic equipment and
should be on desks at the start of the lesson. Students should open their homework book
on the correct page ready to be checked. If movement around the room is difficult, students
can pass their quizzing book to the front of the line/end of the row and placed in a pile.
- When checking, the teacher should inform any students receiving a C3 as to the reasons
why.
- Students in Year 10 and 11 should have their homework out on the desk at the start of the
lesson. If the homework is in the book they are working in, it can be book marked with a
ruler ready to be checked.
- If the homework task requires teacher feedback, then it should be collected and a whole
class feedback proforma completed.

Eliminating teacher disruption:
When teaching, please make sure that the following are adhered to.
▪ Explanation and modelling
- Should be clear, concise and pertinent.
- Should not be interspersed with questions.
- Must reflect those developed as part of collaborative planning to ensure that all students
are receiving the same diet. Collaborative planning of explanation and modelling should be
focused on improving the efficiency of explanations and modelling to ensure time is not
taken away from deliberate practice.
- Should be supported by live note taking/diagram drawing to support chunking of
explanation and negate overloading of students’ working memory.
▪

Questioning
- Should be pre-planned and purposeful.
- Should be used to clarify/check for understanding/aid retrieval once explanation and
modelling is complete.
- Should not be asked to aid engagement.
- Should be targeted.

▪

Instructions should be clear and precise Students need to understand what is required of
them at all times. Where possible, teachers should use simple and clear instruction such as
the following:
- pens down
- eyes on me
- rulers out, track the text
- please take notes
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▪

Task setting When you have their full attention in absolute silence and with you stood at the
front of the room:
- Give clear instructions, ensuring economy of language
- Give a clear time limit for the task
- Ask a student to repeat the instructions back to you, as well as the time limit
- Ask students ‘Is there anybody who is still unsure what to do?’
- Repeat, very briefly, the task and the time limit
- Give a clear ‘GO’ signal
- Stand still – do not move
- Very obviously scan the room – (Be Seen Looking) – to check whether students have
begun
- Narrate compliance – praise those who begin straight away (‘James has started. Well done,
Courtney.)
- Students who do not comply should be dealt with quickly using the consequence system.

▪

Feedback
- Students should work uninterrupted during deliberate practice for a designated period of
time.
- Teachers should walk the classroom and identify common mistakes, errors and
misconceptions. These can be logged on paper as you go around or logged on the board.
- Narrate the positives, challenge students’ thinking and provide prompts as you circulate.
- Feedback on common mistakes, errors and misconceptions should be fed back to the
whole class.
- 1:1 feedback should be provided to identified students where necessary.

▪

Consequences should be delivered clearly and quickly
- Consequences should be given in line with the behaviour policy and guidance.
- Clarification about why a consequence has been given should be simple and clear.
- Teachers should not enter into discussion about the consequence and further questioning
from the students should be met with an escalation in the consequence.

▪

Teacher conduct
Teachers should eliminate all off task teacher talk. Examples below:
- Compliment a student on their hair or bag in the lesson or ask a student how their baby
sibling/dog is getting on
- Tell hilarious jokes
- Make conversation about your own life e.g. “oh my baby’s started smiling now, it’s so cute”
- Create jib about another member of staff you know can take it: “Have you seen the state of
Mr Jones’ tie today?”
- Have a conversation or banter with a member of staff popping into the classroom: “How’s
your little girl?” “You’ve ironed your shirt!”

Face the front, track the teacher
At King Charles I School, we recognise that the most important resource in the classroom is the
teacher. All tables in classrooms are arranged in rows facing the front of the class ensuring that
students can track the teacher and the teacher can ensure all students are focussed and on task.
It is the expectation that students will work in silence when working individually. At this stage in
our effort to improve our practice we have made a conscious decision to avoid group work and
focus on paired learning when discussion is necessary.
https://headguruteacher.com/2014/04/04/pedagogy-postcard-9-group-work/
https://www.tes.com/news/school-news/breaking-views/keep-your-horseshoes-and-radial-groupsill-stick-rows-theyre-better
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King Charles I common lesson format
King Charles I School is a split site school, and this means that teachers will be required to share
classes. In order to ensure consistency of approach all teachers at King Charles I School follow a
common lesson format.
Interacting with student data
Seating plan
All teachers know students’ names and are familiar with the data for the
students in their classes.
Routines for all
Starting lessons: The start of the lesson is crucial for setting the tone of the lesson and
Entry routines
ensuring that high standards are adhered to throughout the lesson. All
teachers must follow the start of lessons script.
Behaviour for
High standards of behaviour ensure that teachers can teach and students
learning
can learn. Students work in silence when working independently. C1 and
C2s are logged visually on the board with clear clarification as to why they
have been given. Disruption of learning is not tolerated and C3s should be
issued and support called for. Both C2 and C3s are logged on the system.
Showcasing
Achievement points are awarded regularly for achievement and effort.
excellence
Achievement points are logged visually on the board. Visualisers are used on
a regular basis to showcase examples of excellent work and effort.
Working in
In order to enable all students to concentrate and complete tasks to their
silence
best ability, it is the expectation that all students work in silence. Silence
allows the teacher to circulate the classroom and provide feedback to
students and as well as enabling the teacher to quickly identify students who
are off task
Lesson routines micro-script
Start of every lesson
▪ We must ensure that the start of every lesson begins promptly in order to maximise every minute
of learning time.
▪ We must ensure that all students enter the classroom calmly and in silence.
Start of lesson 1 timings used as a model
▪ Teacher waits outside the door to welcome their class and ensures corridor
behaviour is perfect e.g. uniform is correctly worn, no coats are on, no students are
chewing gum and students are standing silently in a line.
▪ Teacher narration:
9:00
✓ Please enter silently.
(pause until all students have entered the room)
✓ If necessary: You will need your calculator, homework book for checking
etc.
(pause until all students have their equipment out)
▪ Teacher, standing at the front of the class, quickly checks that all necessary
equipment is out on desks. Equipment should be out in less than 30 seconds. Every
minute counts when learning. Narrate compliance and reinforce expectations to
those who are slow to start.
9:02
▪ Teacher narration:
✓ Good morning/good afternoon Year ?
✓ Please sit down
(pause until all students are sat down)
✓ Please begin. You have X minutes.
Teacher stands still at the front of the classroom to make sure all students have started.
9:02
Every minute counts when learning.
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▪

▪
▪
9:05
▪
▪
▪
9:08

9:09

▪

Teacher completes lap one of the classroom to check compliance - all students
have written the date (left hand side & underlined), title (centre & underlined) and
started the quiz. During the compliance lap any issues such as equipment, reports
etc. should be dealt with.
Teacher completes the register.
Teacher completes lap two (academic) of the classroom to look for misconceptions /
knowledge gaps in students’ work. As you circulate, log the points in your whole
class feedback booklet (to be shared in collab. planning sessions).
Teacher narration:
✓ You have 30 seconds to complete the question you are on.
Teacher narration:
✓ Get ready to check your work.
Teacher, standing at the front of the class, verbally feeds back the answers to the
quiz and logs the answers on the board. No questions should be asked at this
point. Pre-done answer slides should not be used. Any misconceptions/knowledge
gaps noted during lap two should be identified and clarified during the feeding back
of the quiz answers.
Teacher, standing at the front of the class, introduces the focus of the lesson.

End of every lesson/tutorial session
▪ We must ensure that all students leave their lesson and tutorial session calmly, in silence, ready
for the next lesson or break/lunch.
End of lesson 1 timings used as a model
▪ Teacher narration:
✓ Please pack away your equipment and stand behind your chairs in silence.
▪ Teacher narration if a single lesson:
09:58
✓ Please prepare for next lesson and stand behind your chairs in silence.
(students should put away current exercise book and take out the exercise books for
next lesson)
Teacher, standing at the front of the class.
Teacher narration – end with an appropriate end of lesson sign off which references our
core values: attend, try, practise, achieve.’
09:59
Teacher standing half in the classroom and half in the corridor to monitor transition from
the classroom. Teacher dismisses students row by row. Students should exit the room
in silence.
Once the class has been dismissed the teacher should wait outside the door to
welcome their next class and ensure corridor behaviour is perfect e.g. uniform is
10:00
correctly worn, no students are chewing gum and students are moving swiftly and
calmly to their next lesson.
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High expectations
“Students can always do more than you expect of them – always have the highest
expectations of your students. Never forget that the best pastoral care for students is a
great set of examination results.”
John Tomsett
All teachers have the highest expectations of what students can and will achieve. Teachers at
King Charles I School clearly and repeatedly communicate the following expectations to their
students:
▪ I expect students to arrive at my lesson on time, every lesson with the correct equipment,
taking ownership of their book/folder.
▪ I expect students to follow instructions first time.
▪ I expect students to behave allowing me to teach and others to learn.
▪ I expect students to track me when I am teaching.
▪ I expect students to have manners, patience and respect me and others in the room.
▪ I teach to the top and understand that asking the question ‘how will I stretch student X?’ means
I am not planning for the most able students in the room.
▪ I expect the same of all students. I do not ‘differentiate’ for any student except for where
scaffolding is needed to achieve the top level of work. You will never see in my classroom
‘must/could/should’ type activities.
▪ I expect students to ask for help when needed and make it clear that if they don’t understand
they should ask me.
▪ I expect every student to answer a question and do not accept ‘I don’t know’ as an answer.
▪ I expect students to complete an appropriate amount of work for the time they’re given.
▪ I expect students to stay on task and to try their hardest even when they find work challenging.
▪ I expect them to produce their best work presented well, otherwise they’ll do it again.
▪ I expect them to complete their homework as specified, to a good standard and on time.
▪ I expect them to improve their work after feedback and I expect them to work harder than I do
when I am providing feedback.
Teachers at King Charles I School never lower their standards for any student.
Our high expectations are also communicated through:
▪ verbal feedback: telling students that only their best will be accepted
▪ use of the consequence system to sanction poor effort and behaviour
▪ repeating the mantra: “Hard work equals success”
▪ written, verbal and peer feedback that tells students how to improve
▪ high expectations of behaviour in and out of lessons
▪ aspirational target grades reflecting our confidence in their ability to achieve.
Teachers demonstrate excellent relationships with students establishing clear routines and
boundaries that focus and shape learning behaviours. Teachers communicate this to students by
following the consequence system and ensuring that low level disruption is dealt with swiftly and
does not impact adversely on learning ensuring that teachers can focus on teaching and students
can focus on learning. Please see the ‘Behaviour policy’ and ‘Behaviour for learning protocols’ for
further guidance.
“If you want to see the poor remain poor, generation after generation, just keep the
standards low in their schools and make excuses for their academic shortcomings and
personal misbehaviour. But please do not congratulate yourself on your compassion.”
Thomas Sowell
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The importance of literacy
Literacy is an integral part of all lessons as we know that literacy skills – reading, writing, speaking
and listening – underpin the way that students access the curriculum and the knowledge they
need to continue to progress and deepen their understanding. At King Charles I School, we view
being literate as a matter of social justice, so we follow a number of protocols to ensure it remains
a priority in all subjects.
Reading
Approach to pre-teach a text
1. Identify the prior knowledge that students need to have before reading the text.
2. Identify what you will have to recap before they read.
3. Identify the new vocabulary and what needs to be explicitly taught / briefly discussed e.g. a
synonym provided to help contextualise the new word.
4. Identify where you will pause to discuss and question the text, and what questions you will ask.
5. Identify the purpose of reading this text – what will they do with this knowledge?
https://www.tes.com/magazine/article/how-prior-knowledge-can-inject-understanding
During lessons, we focus on approaches that have the greatest benefits: whole class reading
where the teacher reads a section of the text and all members of the class are expected to read
aloud. We also use reading protocols in tutorial and all subject lessons that reading takes place.
https://www.theguardian.com/books/2019/mar/09/why-reading-aloud-is-a-vital-bridge-to-literacy
Reading protocols
▪ Before reading: discuss context, text type / purpose for reading, key vocabulary.
▪ Number each line of the text to make it easy to refer to specifics.
▪ Use a ruler to follow the text.
▪ Pause the reading at key points and use the cold-calling approach to question the text.
▪ Sound out (“I say, you say”) and discuss unfamiliar vocabulary.
▪ Encourage / model fix-it strategies.
▪ Teacher reads aloud to model expressive reading and use of the reading protocols.
▪ Students read aloud.
▪ After reading: summarise and question the text.
https://www.theconfidentteacher.com/wp-content/uploads/2020/04/The-Arduous-Eight.pdf
Vocabulary
“Our society cannot afford a two-tiered system in which the affluent have access to
superior education, while everyone else is subjected to a dull and incoherent classroom
experience. Academic excellent, educational equity, and fairness demand a strong
foundation of knowledge for all learners.”
E.D. Hirsch
Our protocols to ensure effective vocabulary instruction:
1. Use “I say, you say” to ensure that students hear and speak the new word.
2. Ask students to write the word and definition into their book.
3. Model the word in a sentence and ask students to note this model in their book.
4. Ensure that there is an opportunity within the lesson for students to use this word in their own
work and highlight in their book so that we can check that it has been used correctly at a
glance.
This could be in one of the following ways:
▪ using the word within their own sentence
▪ through question deconstruction
▪ annotating diagrams and models
13

Daily quizzes
“To really learn, quit studying and take a test.”
Pam Belluck
Teachers at King Charles I School recognise that there is a difference between teaching and
learning. Just because we have taught it, does not mean that the students have learnt it. In order
to bridge the gap between teaching and learning, teachers quiz students at the start of every
lesson on knowledge from current topics as well as knowledge from previous units. This
insistence that students regularly practice knowledge retrieval strengthens their memory and
ensures that students are retaining information for longer.
Effective quizzes
All quizzes should:
▪ Have a minimum of 6 questions and a maximum of 10 questions.
▪ Include a variety of questions that cover knowledge from previous topics and current topics to
focus on different points of learning:
Recent Knowledge
Old Knowledge
Older Knowledge
6 question quiz
3 questions
2 questions
1 question
10 question quiz
5 questions
3 questions
2 questions
▪ Include knowledge required for the current lesson.
▪ Demand a specific answer to ensure that the student is practising retrieving the information.
Multiple choice should not be used.
▪ Be completed from memory without the support of books, in the first instance.
▪ If students finish before the time limit, ask them to self-check their work using the notes in their
exercise book / knowledge organiser to help.
▪ If students are struggling due to a lack of knowledge (i.e. attendance or ability), direct them to
refer to previous learning in their exercise book / knowledge organiser and add to their notes
using a different colour pen.
▪ Be completed at the start of the lesson.
▪ Be low stakes and not record scores.
▪ Be created as quizzes across a scheme of work, unit or series of lessons. Quizzes should not
be created on a lesson by lesson basis. Departments should identify a bank of questions and
split them across lessons, as appropriate.
▪ Normal lesson quizzes should take no longer than 10 minutes (including the discussion of
answers) because time spent quizzing is time not spent practising.
▪ In the following circumstances, lesson quizzes may take longer than 10 minutes: where
homework is being checked or when misconceptions need to be addressed there and then.
Whilst students are quizzing, teachers should walk the classroom with their feedback booklet and
record the following on the ‘academic laps’ page:
▪ What are the gaps?
▪ Which students are struggling?
▪ What are the common errors & misconceptions?
When marking the quiz, teachers should provide the answers and:
▪ Use information gathered from walking the classroom to inform their feedback by focussing on
the questions students got wrong or where there are misconceptions;
▪ Log answers on the board where possible
No questions should be asked by either students or teachers when feeding back the quiz answers.
View the core work of teaching as consolidating connections, not just forging them.
Consolidate learning by scheduling regular opportunities for retrieval (eg using low stakes
quizzes) – during which, do ‘nothing new, just review’.
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Peps McCrea
Possible quizzes
Quizzes can look different in different subjects. These are some possible ideas for quizzing:
▪ A spelling test
▪ A vocabulary test
▪ A grammar drill
▪ A gap-fill
▪ Knowledge questions
▪ Provide the key word from the definition
▪ Provide the definition from the key word
▪ Label the diagram
“As we use our memory, the things that we recall become more recallable.”
Robert Bejork
Knowledge organisers
“The ability to use and apply knowledge rests on possessing knowledge”
Nick Gibb
The curriculum and examinations students take are linear and knowledge based. As teachers, we
need to ensure our teaching incorporates techniques that support the acquisition and retention of
knowledge and fully prepares students for the demands of the new curriculum. Knowledge
organisers that identify the key knowledge for that topic are given to all students at the start of
each topic. No longer out of sight or out of mind and instead of leaving behind previous units’
content, teachers can recap quickly and easily in lessons. Instead of forgetting all about it,
students continually revisit and retrieve prior learning from their memories.
“Research has shown that it is impossible to think creatively without a sound basis of
knowledge to work from, as the working memory is flooded with new information to
process, and it becomes incapable of innovative thought. This is where the learning of
facts and the understanding of concepts becomes all the more important.”
Gary Bryant
At the start of the term students will be provided with a black document folder. This folder will be
used to store their knowledge organisers for every subject. As the year progresses students will
receive updated knowledge organisers to match the topics that they are learning. By the end of
the year they will have a folder full of knowledge organisers that can be used for revision for the
end of year exams. The knowledge organisers will also be available on the school website. They
can be used in various ways such as:
▪ Low stake quizzes
▪ Reading starters
▪ Recap starters
▪ Learning homework
▪ Homework support
▪ Revision tool guide
▪ Success criteria
▪ Reintegration of absentees
▪ Spelling tests and vocab and glossaries
▪ Pupils as examiners creating their own questions
▪ Inspiration for aide memoire
▪ Checklist for confidence
▪ Checklist to support proofreading
▪ Plenaries
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▪
▪

Look, cover, check learning and quizzing
Teaching tool

Teachers will be expected to regularly use knowledge organisers in lessons and as part of
homework. Students will be expected to bring their knowledge organiser to school and take it
home on a daily basis and will be expected to get them out of their bag at the start of the lesson
along with their pen, pencil, and planner.
“The more you know about a thing, the better your understanding. The more you
understand it, the better you know it.”
David Didau
Collaborative planning
“My teaching would be better if there were centralised, coherent, well-designed resources
that consider both the least and most confident, with well-planned suggested explanations
for crucial concepts, and I could build from there, not from scratch. No more scrambling
about.”
Dani Quinn
At King Charles I School, we believe that allowing the timetable to dictate the quality of education
for students is fundamentally wrong. All students regardless of whether they are taught by an
NQT, teacher in the fifth year of teaching or a teacher in the twentieth year of teaching should
receive the same high-quality explanation, modelling, questioning and quality assured deliberate
practice. Equally, every teacher deserves the right to have access to quality assured resources,
enter into a professional conversation with their colleagues about teaching and collaboratively plan
lessons. At King Charles I School, collaborative planning is key to ensuring that every student
receives the same high-quality teaching and that every teacher receives the support they need to
deliver high quality lessons every lesson, every day.
It is essential that all teachers fully understand what is meant by collaborative planning. The
following, although important, are not what is meant by collaborative planning:
▪
▪
▪
▪

Identifying what knowledge will be taught. What is portable? What isn’t? What will be quizzed?
Identifying what high quality resources will be used so that everyone uses the same resources
regardless of student ability – no dumbing down!
Identification of deliberate practice tasks.
Identification of how learning will be assessed.

Collaborative planning involves teachers working together in the same room discussing the
following:
▪
▪
▪
▪

What are the key topics/concepts/ideas that we are teaching?
How do we teach these concepts/ideas well?
What are the key learning points that students need to master in these topics?
Who teaches this topic well? How?
Who is ‘worried’ about teaching this topic? Why?
What resources can we share to help teach these concepts/ideas?
What is the key knowledge/skills that students need to be secure with in order to tackle
these new topics?
What are the opportunities for repetition and review?
What questions will be asked and why? What does a high-quality response look like? What
responses should be expected/not accepted?
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▪
▪
▪
▪
▪
▪
▪

What are the possible misconceptions that students could have? How will we address these?
How can we ensure high quality explanations are supported through effective modelling?
What are the really hard bits of this topic? How can we explain these well – particularly to
students with a low starting point?
What opportunities are there to stretch the students with a high starting point? What ‘Think
Hard’ questions can we use?
What strategies/scaffolding can be used to support students who are ‘stuck’?
What opportunities are there for ‘deliberate practice’? What will deliberate practice look like?
What opportunities are there for focused feedback?

It is imperative that not only do we have the best schemes of work that we can, but that our
teachers engage with it critically. Great schemes of work do not develop overnight and we accept
that it will take great subject expertise and many years of iteration to go from what we have now to
a successful scheme of work that meets the needs of all students and is delivered consistently by
every teacher within a department. This is why we have adjusted the school day to ensure our
teachers have as much time as possible to work collaboratively to plan the delivery of high quality
lessons.
Use of computer rooms
“Allowing kids to browse the Internet and then expecting they will work productively is like
bringing them to McDonald’s and hoping they’ll order the salad.”
There are a number of computer rooms on both sites and teachers can book these via the
resource booking on the portal. However, we teach novices and in order for novices to be
successful they need clear, explicit explanation, modelling followed by practice, testing and
feedback. In a nutshell they need you, the expert in the room, the key resource – the teacher.
With this in mind, what impact does taking the students to a computer room have on a class? Our
lessons last for an hour and when using a computer room, students will be hooked up to a
computer for 40+ minutes. That is 40 minutes without you. No modelling, explaining, no
deliberate practice and feedback or quizzing. What are they actually learning by using a
computer? Why do we take students to computer room? When looking at the booking sheet it is
clear that the closer we get to the end of term the more full the computer rooms become. If you go
to book the computer room, please consider the following:
▪ What are the students learning?
▪ How will the computer help them achieve this?
▪ Could this be done at home to consolidate?
▪ Why are you really taking them to a computer room?
Use of textbooks
Good textbooks not only reduce teacher workload, but mean we are not constantly reinventing the
wheel and are having a positive effect on student outcomes. When looking at the PISA rankings it
showed a clear link between countries with successful students and the use of textbooks. If we
want our students to be able to problem-solve or think creatively then we need to ensure they
have a base of knowledge upon which they can draw on and this is where the textbooks are
extremely useful. When used effectively, textbooks can “encourage clarity regarding key concepts
and core knowledge, provide clear learning progressions, include a wide range of examples and
applications, support learner reflection and can be used in different ways by different teachers”.
(Tim Oates, 2014). At King Charles I School, we support the use of textbooks as a teaching
resource. Using a textbook effectively in your lessons to support your explanation and student
deliberate practice will make you a more effective teacher and support the students to be better
learners and support them to progress. http://www.textbookchallenge.uk/
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Use of booklets
“Having these booklets radically changes planning. Freed from time consuming resource
creation teachers can concentrate all of their efforts on effective delivery.”
Ben Newmark
Although the creation of booklets is timely, there are many advantages to their use. These include:
▪ A reduction in workload (in the long term)
▪ The ability to focus on the core content of the lesson. Departments can take a collaborative
approach whereby they can focus on the key explanation and modelling through discussion
and annotation
▪ Providing models for students to refer to and to look back at
▪ Support when students wish to practise, re-cover content or have been absent
▪ Supporting organisation of teachers and students. Having booklets available means that
teachers do not need to scramble around or forget key resources needed for the lesson.
Additionally, students do not need to deal with lots of separate worksheets.
▪ Moving students from guided practice to independent practice
▪ Encouraging reading larger quantities of text from paper rather than the screen
▪ They combine well with visualiser use
▪ Being perfect for cover lessons
https://bennewmark.wordpress.com/2018/11/30/how-to-teach-using-a-booklet-and-visualiser/
High-quality booklets reduce teacher workload, support equity of provision and have a positive
effect on outcomes. If we want our students to become effective independent learners with a solid
knowledge base, booklets are a useful tool. At King Charles I School, we support the use of
booklets as a teaching resource. When designing booklets, departments should:
▪ Identify the key content to be included
▪ Discuss explanations and models as a team
▪ Annotate booklets together so that all students receive the same message / content
▪ Work through the ‘approach to pre-teach a text’ when including passages to be read by
students
▪ Create the comprehension questions and answers together
▪ Agree the tasks to be included and identify timings for each task
▪ Identify the key vocabulary, definitions and examples
Booklets should:
▪ Include a front cover detailing the unit / module / title
▪ In a font type which is legible e.g. Calibri, Arial
▪ Be size 11 or 12 font
▪ Include page numbers
▪ Be split into sections (by lesson, a series of lessons or topic, as appropriate)
▪ Include line numbers when there are passages of text to be read
▪ Include comprehension questions
▪ Include tasks to be completed
▪ Include a glossary / vocabulary list, when required
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Setting homework
If a student completes an hour’s homework per school night for five years … it is the
equivalent of an extra school year.
Learning at home is an essential part of good education. Regular homework is important, since it
serves as an intellectual discipline, establishes study habits, eases time constraints on the amount
of curricular material that can be covered in class, and supplements and reinforces work done in
school. In addition, it fosters student initiative, independence, and responsibility, and brings home
and school closer together. It helps students to become confident and independent in their
learning, which will help throughout their time at school, and in adult life. Teachers are expected to
set homework according to the homework policy and the personalised homework timetable for
each year group. Please see the ‘Homework policy’ for further information.
Feedback
“Feedback is one of the most powerful influences on learning and achievement, but this
impact can be either positive or negative. When feedback is combined with effective
instruction in classrooms, it can be very powerful in enhancing learning.”
John Hattie and Helen Timperley, Power of Feedback
At King Charles I School teaching staff are subject experts and are fully trained and aware of what
constitutes effective feedback in their classroom. All teaching staff understand that not only is
frequency of feedback important, but that activity combined with instant feedback yields the
greatest impact. Teachers read students’ work regularly and use a variety of the following
feedback strategies ensuring that feedback always forms an integral part of every lesson.
▪ Low stakes quizzing combined with questioning every lesson
▪ Visualiser feedback to showcase, construct or deconstruct student work
▪ Deliberate practice combined with verbal feedback
▪ Whole class feedback identifying strengths, areas of development and next steps
▪ Individual verbal feedback and discussion
▪ Self and peer assessment of work supported by model answers, checklists and knowledge
organisers
▪ Mini whiteboard work
▪ Questioning
▪ Regular informal assessments
▪ Written feedback followed by a whole class feedback session
All of the above strategies are used to inform planning, enabling teachers to adapt and respond to
students’ needs. Teachers ensure that students are encouraged to take responsibility for their own
improvements and progress by checking/editing/re-drafting their work following feedback.
Teachers will record their feedback lesson notes in their feedback booklet and share mistakes and
errors during collaborative planning sessions to effectively address identified areas. There is no
requirement for teachers to ‘evidence’ any other feedback as effective feedback will be evidenced
by students making fewer of the same errors and/or mistakes and by their progress in the subject.
Protocols for setting and leaving cover work
Planned absence
▪ Class teacher to upload cover work and seating plan to Staff Topics>Cover>20202021>[Month]>Week Ending 48 hours prior to the day. Teachers should create a folder with
their initials and save their work into the folder using the following format to support cover staff
in finding the work promptly: day>period>subject>class (Thursday p4 English 11y2)
▪ Place any resources/textbooks in the appropriate room, clearly labelled.
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Unplanned absence
▪ Class teacher to upload cover work and seating to Staff Topics>Cover>20202021>[Month]>Week Ending by 8:00am. Teachers should create a folder with their initials
and save their work into the folder using the following format to support cover staff in finding
the work promptly: day>period>subject>class (Thursday p4 English 11y2).
Emergency absence
▪ In extreme circumstances where the class teacher cannot set work, the head of
department/nominated other should complete all of the above tasks.
▪ Teachers should make their head of department aware that they are not in school by 7am,
unless in extreme circumstances.
▪ The head of department or nominated other should organise any resources/textbooks to be
placed in the appropriate room, clearly labelled.
NB. Please note that key stage 5 cover work must still be set in line with subject department
protocol. Please notify the Sixth Form Achievement Leader when this is the case.
Checking the start of cover lessons
▪ A member of the department, nominated by the head of department, must ensure that
everything is okay at the start of each lesson. BLW staff are to check this lesson first.
Cover Work
Cover work must include a daily quiz and answer slide. Activities should be such that students
can work independently and silently on the task set. Possible activities include:
▪ Simple single PowerPoint slide of the tasks set.
▪ Quizzing
▪ Pages from a textbook for students to work through in silence.
It must not:
▪ Include activities where students move around.
▪ Be the lesson that the normal class teacher would have delivered (e.g. teaching is required).
▪ Involve group work.
▪ Involve unnecessary discussion.
▪ Involve computer rooms unless it is an IT/computing/timetabled computer room lesson.
Cover supervisor role
▪ Log on to the system.
▪ Load the PowerPoint.
▪ Write 2/3 bullet points on the board (if required).
▪ Ensure that all work is carried out as instructed by the class teacher.
▪ Deal with C1/C2/C3 behaviour in line with school policy and adhere to the non-negotiables.
Cover Supervisor: Dealing with and reporting behaviour
▪ Apply school behaviour policy (C1 C2 &C3)
▪ Enter incidents on Sims C2 & C3
▪ E-mail class teacher if C2 and send to HOD for info
▪ C3 to be dealt with in line with school policy
▪ Class teacher to sanction appropriately and inform Cover Supervisor of outcome.
Emergency External Supply Staff
▪ Karen Howell will notify staff on BLW where lessons with external supply staff are taking place
and BLW staff member must visit these rooms as a priority at the start of the lesson and return
at least once.
▪ External supply staff will call for BLW if any problems arise in the absence of a BLW staff
member by sending a student to the main reception.
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Philosophy
Teaching for memory
Our mental models become stronger in response to being used. We consolidate our
knowledge by practising or retrieving it – pulling information out of our minds is just as
important as putting it in. The more effortful this process is, the greater the strengthening
effect, provided the retrieval attempt is actually successful16 (Bjork & Bjork, 2006).
With the move to terminal exams and a knowledge-based curriculum, it is essential that we
support students to move the knowledge learnt in lessons into their long term memory.
http://www.aft.org/sites/default/files/periodicals/willingham_0.pdf
Teachers should endeavour to support the acquisition of knowledge using the following
techniques:
▪ daily and monthly review
▪ asking the question ‘why?’ to prompt thought
▪ deliberate practice to use the knowledge in different ways
As well as the using the simple strategies listed below:
▪ low stakes quizzing
▪ active listening and thinking during lessons
▪ visual prompts - mind maps
▪ cue cards containing key learning
▪ acronyms
▪ ordering information in a structured way – e.g. Chronologically
▪ chunking information
▪ summarising
▪ speaking information out loud
Daily and monthly review
Review is an essential part of every lesson. Mastery requires much practice and review is an
important component of this.
https://www.youtube.com/watch?v=a4XhBydNYSw
Forgetting is a certainty and one of the brain’s essential functions. As teachers, it is important that
we know how much information is forgotten over time so that we can employ strategies to enable
students to retain the knowledge for longer. New information is forgotten as follows:
▪ Within one hour, 50 percent of the new information is forgotten.
▪ Within 24 hours, 70 percent of new information is forgotten.
▪ Within a week, 90 percent is forgotten.
This forgetting is illustrated in Hermann Ebbinghaus’ Forgetting Curve.
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This curve also shows that with every review the amount of knowledge forgotten is reduced. The
time in between each review is important and spacing out reviews will strengthen a student’s
ability to access the knowledge at a later date and secure its place in their long-term memory. This
should be considered when planning a series of lessons ensuring that the skills and facts from
previous lessons are reviewed in future lessons.
The most successful teachers use daily review to review the knowledge that will be relevant for
that lesson. This practice allows for overlearning ensuring recall becomes automatic as well as
freeing up a student’s working memory. Without this review, students will be trying to recall old
material whilst trying to learn new material thus making learning more difficult.
Spaced or distributed practice
Spaced practice is simple, yet very effective. It is based on revisiting knowledge at the point of
forgetting using what we know about how the brain works and working with it rather than against
nature.
1. First encounter – expose students
2. Days later – reactivate the learning the following lesson
3. Weeks later – repeat a few weeks later, then again a few weeks later
When using spaced practice, forgetting is essential as this means that the students need to work
hard to think and remember the information, which in turn strengthens the memory. Spaced
practice is not a single lesson strategy and so will need to be planned into your medium and longterm planning.
http://www.learningscientists.org/blog/2016/7/21-1
Interleaved practice
“Research shows unequivocally that mastery and long-term retention are much better if
you interleave practice than if you mass it.”
Blocked practice has been a standard approach to teaching for a number of years. We teach a
topic and then test it and then we move onto the next topic. The issue with blocked practice is that
it gives a false sense of learning. Students who are taught using blocked practice do better on
practice tests and there are a number of theories for this.
1. With blocked practice the brain sees the patterns before and doesn’t need to work as hard to
retrieve the knowledge. It’s like putting on cruise control.
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2. With blocked practice the brain only has to recall the key information once during practice so
again the memory life isn't extended. Interleaved practice is teaching topics out of
synchronisation.
Interleaved practice does not make for comfortable learning. Teachers dislike it as it is slow going
and doesn’t show the instant results that we have become conditioned to work towards. Students
dislike it because it is confusing, just as they start to understand a new topic the topic changes.
However, the results are difficult to ignore.

Interleaved practice has a significant impact on students’ final and all-important performance and
is embedded into our schemes of work.
http://marker.to/PfmIDK
Retrieval practice
Retrieval practice, also known as the testing effect or quizzing, is the process of getting the
students to retrieve the information that they have learnt. In 2006, Roediger and Karpicke tested 3
groups to see which method, traditional studying or quizzing, would have the greatest impact on
knowledge retention.
SSSS
SSST
STTT

When looking at the results it is clear that the students who were subject quizzing/testing could
remember the knowledge for a lot longer than those who had used traditional methods.
Despite being called testing, retrieval practice is not a test and the end result is not important. The
focus should always be on a student thinking hard and trying to retrieve the information as this is
what strengthens the memory. Quizzing should be seen as part of the learning and reviewing
process with low stakes testing and quizzing being regularly completed in class and for homework.
https://pragmaticreform.wordpress.com/2014/05/05/scientificcurriculumdesign/
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People are not very good at assessing what we actually know and so tests and quizzes provide an
accurate picture of what we do know as well as providing instant feedback on what we need to do
to improve. Regular tests and quizzes have many benefits such as:
▪ focusing the learning
▪ strengthening memory recall
▪ reducing anxiety about tests
In order to improve memory retention, it is important to test students on material previously
covered as well as the most current material being learnt.
http://www.helpteaching.com/blog/10-reasons-to-quiz-students.html
Retrieval practice and exam anxiety
Recent studies have shown that retrieval practice not only improves memory recall in normal
situations, but it also helps to negate the effect of stress hormones such as Cortisol on memory.
In stressful situations, such as an exam, the release of stress hormones interferes with normal
memory recall and makes it difficult for students to remember what they have learnt. Tests show
that retrieval practice creates more distinct routes by which a memory can be accessed as well as
increasing hippocampal connectivity with other brain regions creating multiple contextually distinct
retrieval pathways. Studying using retrieval practice does not make exams any less stressful for
students, but with multiple pathways available by which to access the information, forgetting due to
Cortisol release is less likely to happen.

https://theeffortfuleducator.com/2019/05/14/retrieval-practices-impact-on-test-anxiety-and-stress/
Retrieval practice - effective quizzing
When used correctly, the look, cover, write, check method is extremely effective in enabling
retrieval to take place. This method is ineffective when:
▪ students cheat the system by merely copying from their notes because they a) do not leave
enough time to do homework or b) they do not understand the benefit of the process
▪ students do not know how to quiz correctly
To ensure that students do not cheat the system, it is imperative that we keep standards and
expectations high by: reiterating the benefits of this method continually so that students
understand what we do and why; demonstrating the process during lessons to highlight how easily
success can be achieved; celebrating student success and insisting that work be re-done when
copied.
To ensure that students know how to quiz correctly, it is important that all teachers reiterate the
same approach.
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KCI’s quizzing expectations
▪ Teachers should highlight which section of the knowledge organiser students need to quiz on.
▪ Students should chunk the information that they have been asked to learn. By organising the
content into smaller sections, it will prevent students becoming overwhelmed.
▪ To learn the content, students should aim to memorise the section by repeating it aloud or
writing the information out (using scrap paper) over and over again from memory.
▪ To support long term retention, students must cover it up to get their brain working hard – this
will make the content stick.
▪ Students should write it out to see what they can remember. Even if they are struggling,
students should not refer to their knowledge organiser or notes – they must remain focused
and challenge themselves to remember.
▪ When students have written down everything that they can remember, students should check
it by referring back to the knowledge organiser and using a different colour pen to tick what has
been remembered and to make corrections as appropriate.
▪ To ensure long term retention, students must repeat the process. This time, they should focus
on the words/sections that they got wrong.
Click the link to view good examples of quizzing and to watch a short video of quizzing in action:
https://kingcharlesschool.co.uk/index.php/why-is-homework-so-important

Cognitive load theory
“The less attention we need to give to the basics, the more we can think about what
matters”
Peps McCrea
We have two types of memory; working memory and long-term memory. Our working memory, the
part of the memory that processes information, is limited and susceptible to overload. Our longterm memory has a far greater capacity as it requires information to come to it via the working
memory. As teachers we need to be very aware of the pressure our students’ working memory is
under. Regardless of your teaching ability or subject knowledge, a working memory that is taxed
beyond its abilities will not transfer information through correctly to the long-term memory, thus
negating all of our hard work useless.
“Our attention can be directed externally, towards information in the environment or
internally, towards our own thinking and knowledge. There are many things that compete
for our attention externally, particularly in the information-rich environment of our
classrooms”
Fisher et al.
As teachers we should be aiming to “eliminate redundant information and distractions in the
environment. These include social distractions (e.g. peers or other adults), environmental
distractions (e.g. display boards or clocks), activity distractions (e.g. irrelevant images or tasks), or
internal distractions (e.g. performance anxiety, mind wandering). (Peps McCrea) Once we have
eliminated distractions, we should then be looking to reduce cognitive overload by identifying what
students will need as a support to aid their processing of information and practice.
“For example, giving certain pupils a times-tables grid or writing frame, or encouraging
them to write down their workings can free up mental resources to focus on the most
salient aspects of a multi-component problem. However, these kinds of scaffolds are best
seen as temporary fixes (Brown et al., 2014). Building such capacities within the long-term
25

memories of our pupils puts them in a much stronger position for the future – we think with
knowledge, not just about it. The ultimate way to free up further thinking capacity is to have
more extensive and better organised mental models.”
Peps McCrea
https://theeffortfuleducator.com/2017/12/07/cognitive-load-theory-and-applications-in-theclassroom-2/
https://www.cese.nsw.gov.au//images/stories/PDF/cognitive-load-theory-VR_AA3.pdf
New material in small steps
“We learn what we think about, and what we think about is determined by what we attend
to.”
Schweppe & Rummer
If students are presented with too much information in one go, they will be unable to process it
leading to confusion and mistakes, and a reduction in learning.
Studies show that successful teachers break down the new material into smaller chunks. These
chunks are then taught and mastered by students before introducing the next chunk of material.
Introducing new material in this way takes more time. Teachers should aim to spend half of
lesson time explaining, modelling, and questioning to ensure that the students fully understand
what they are learning before allowing them to move onto deliberate practice. The expression
‘practice makes perfect’ is accurate, but we want to avoid any situation that leads to students
repeating errors. It is very difficult to overcome errors once they have been learned. Research
shows that teachers who spent more time explaining, modelling, questioning and guiding students
have better success rates than teachers who don’t.
Effective use of PowerPoint
PowerPoint has become a go-to in education in recent years. Depending on your viewpoint,
teaching from a slideshow can be a plus or minus. More often than not, teachers choose to use
PowerPoint for practical reasons:
▪ To include pre-prepared information, models and examples
▪ To provide access to clear instructions and success criteria
▪ To act as a handy prompt of what to cover next
▪ To support the sharing of resources across a department
“Extraneous load is bad for learning because it can hinder the construction of long-term
memories. It refers to any extra and unnecessary thinking that students have to do that
does not contribute to learning.”
Andy Tharby
Although these slideshows can prove to be useful during a lesson, the way in which they are
sometimes designed can be a problem. One problem is that teachers often focus on the resource
(the PowerPoint) rather than the teaching – they distract from the core purpose of the lesson.
Another problem is that teachers tweak PowerPoints which shouldn’t be happening when true
collaboration is taking place because all students should receive the same lesson, regardless of
their ability.
When slides overflow with unnecessary words, images and colour that do not support the content
of the lesson, students struggle to cope with the subject content due to the extraneous load.
Extraneous load can hinder the construction of long-term memories. Therefore, when using
PowerPoint teachers should follow these practical tips to support students:
▪ Less is more: reduce the amount of detail, text and diagrams to as few as necessary. This will
ensure that you do not overload students’ working memory capacity.
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▪

▪
▪
▪
▪

▪
▪
▪
▪
▪
▪

Do not display extracts of texts that students need to read - give students a paper version.
Studies have shown that you should avoid reading aloud text that is written on the board or a
slide – it will overload working memory because students cannot process two types of
language input simultaneously. Reading from the written page supports memory and, when
texts are printed, it allows you to include more text as PowerPoint forces us to simplify and
reduce texts down.
Use images to support complex ideas. The dual coding theory suggests that presenting
language and images together enhances learning.
Remove distracting and unnecessary images. Only use images that directly support learning.
Don’t overuse colour unnecessarily.
Ensure that labels are integrated into diagrams and that information is presented in close
physical proximity to related information. This way, students can look at text and images
simultaneously to avoid the split-attention effect which occurs when learners have to mentally
integrate information by holding one thing in working memory while they search for another.
Never expect students to read from the board while you are talking at the same time.
Don’t use animation or sound effects unless they aid the lesson.
Where possible, reveal processes stage by stage on the same slide. This way, students have a
prompt to remind them of earlier stages.
Ensure that the purpose of the PowerPoint is clear. Slide content should be for students, not
teachers. If the PowerPoint is being used to signpost the next stage of the lesson for the
teacher, an alternative is for teachers to have a page of notes / a teacher booklet in place.
Teachers must ensure that the content, explanation and models used in the lesson are at the
forefront, not the PowerPoint.
Be prepared to teach PowerPoint-free if technology fails!

Direct instruction
As teachers we are the main resource in the classroom and explanation is the primary way in
which we impart knowledge to students. Explicit direct instruction is used to explain the context of
learning, what is being learnt and why. It creates a positive climate for learning, deepens
understanding, as well as challenging and correcting misconceptions.
Great direct instruction relies on teachers having strong subject knowledge and good pedagogy.
When done well direct instruction provides students with bespoke explanations that allow
knowledge and understanding to be acquired quickly, without over burdening working memory.
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Explanation
We are only able to attend to a few pieces of information at any one time. If we are merely
attempting to hold a string of simple digits in our mind, then we could attend to about
seven. However, for anything more complex our capacity drops sharply. Thinking works
best when we attend to no more than two or three interacting pieces of information at once.
(Sweller et al., 2011)
Highly effective explanation should include the following:
▪ a clear core message
▪ clarity and appropriateness of language
▪ good subject knowledge delivered in simplified chunks
▪ use of repetition and memorable examples
▪ ongoing questioning to check understanding and correct misconceptions
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Teachers should:
▪ Identify and prioritise the 2-3 things you want a student to be thinking about at any one time.
▪ Eliminate unnecessary tasks and don’t make them hold too many things in their heads at once
(e.g. analysing a passage whilst listening to it or trying to follow instructions whilst
remembering them).
▪ Avoid multitasking.
For explanation to be successful it should be planned in advance. At King Charles I School we
use the following to support our planning:

1.
▪
▪
▪

Preparation
What is the core message of the lesson?
Who are the audience?
What might be the possible misconceptions?

2. Delivery: How will we make the information stick?
3. Check: Have students understood?
Modelling
Modelling alongside explanation and questioning forms the basis for successful teaching and
learning.
https://headguruteacher.com/2014/03/29/pedagogy-postcard-6-modelling-showing-how-its-done/
Teachers at King Charles I understand that demonstrating is ‘talking aloud’ with the teacher giving
students a series of steps they must follow to complete a task. Modelling combines both talking
and thinking aloud. By thinking aloud, the teacher takes the students through the thought process
allowing them to access the “why” rather than the “what”. There is a place for both within the
classroom, however modelling provides cognitive support helping students to learn how to solve
problems. All classrooms are fitted with a visualiser that should be used to model the following:
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1. Modelling the learning outcomes (starting with a finished product)
▪ Comparative modelling: Showing good and/or bad examples and asking students to identify
the good/bad points.
▪ Use of student examples: Showing a student’s work and asking students to peer assess.
▪ Deconstruct an exemplar: Breaking down and identifying the different parts of the example
shown.
2. Modelling the process - ‘worked example’ (starting at the beginning): Live modelling – I do,
We do, You do

During guided student practice (we do) teacher and student work alongside one another with the
teacher using the practice to gather key information about whether the students need further
explanation of the material. Research shows that teachers who spend more time in guided
practice have higher success rates than teachers who moved on more quickly to independent
practice. As well as improvements in student engagement levels, students made fewer mistakes
during independent practice when more time was spent on guided practice.
Questioning
https://www.sec-ed.co.uk/best-practice/effective-classroom-questioning-strategies/
Successful teachers understand that effective questioning is not simply a tool used to find out what
students know but is a crucial way to promote thought, engage students, provide necessary
student practice and identify gaps in students’ knowledge. Research shows that successful
teachers spent more than half of every lesson questioning, explaining and modelling. Questioning
is a fundamental part of learning and so every student should be required to answer a series of
questions each lesson.
At King Charles I School we recognise that effective questioning does not just happen and that it is
a skill that teachers need to develop and refine. Effective questioning happens when questions
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are thought about and planned in advance. When planning lessons, the following should be
considered:
▪ what is the purpose of our questions?
▪ which students do we want to answer the questions?
▪ are our questions open or closed?
▪ how do we want students to respond?
▪ how will we use the information from the questioning to adapt our lesson?
Questioning also provide us with the ability to direct student attention internally, towards particular
parts of their thinking or knowledge. According to Peps McCrea questioning also enables us to:
▪ accurately build on what students already know;
▪ activate relevant prior knowledge in preparation for elaborating it;
▪ help pupils to make sense of what is being explored;
▪ consolidate existing understanding support students; and
▪ to monitor and regulate their own thinking.
The following questioning strategies should be used by all teachers:
▪ No hands up questioning: This enables the teacher to direct pre-planned questions to
students, improves student engagement levels and conveys the expectation that everyone will
participate. The hands up method is proven to be ineffective and in some cases damaging. It
leads to passive students, encourages dominant behaviour, provides a false measure of
success and acceptance, and contributes to poor confidence.
▪ Think, pair, share: On average teachers give 1 second of thinking time before asking for an
answer. This leads to poor quality answers and increased failure to respond. For students to
process the question and provide a good quality answer, thinking time should be a minimum of
3 seconds and for some students thinking time will be significantly longer. Think, Pair, Share is
an extremely useful strategy that avoids students being put on the spot. It provides students
with time to think and explore ideas before formulating an answer.
https://headguruteacher.com/2012/07/17/the-washing-hands-of-learning-think-pair-share/
The use of think, pair, share leads to:
- longer student responses
- reduced failure to respond
- responses that are increasingly complex
- decreased student confusion and improved understanding
▪

Asking ‘Why?’: The question ‘Why’ is important for encouraging students to develop their
answers but it is also an important tool to help students remember. ‘Memory is the residue of
thought’ (D. Willingham) and so you remember things that you spend time thinking about. The
question word ‘Why’ promotes thought and makes students think about what they are learning
about. It also connects it to previously learnt knowledge. Studies have shown that the
students with teachers who encourage them to answer the question ‘Why’ remembered more
than those with teachers who didn’t.

Checking for understanding
Checking for understanding is a process that should run throughout the lesson. Questioning is
proven to be the quickest and most effective way to check for understanding and serves a number
of purposes such as:
▪ identifying the development of misconceptions
▪ identifying gaps in understanding
▪ supporting the process of moving new learning into long term memory
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The most successful teachers were seen do the following:
▪ ask students to summarise the learning
▪ ask students to answer the question ‘why?’
▪ repeat the directions or procedures
▪ ask students to complete a task for the class and think aloud
▪ ask students to agree or disagree with other students
▪ ask students to explain or defend their position
All of the above allow the teacher to check for real understanding and correct where necessary
whilst requiring the student to articulate what they have learnt. The process of creating a mental
summary of what has been learnt supports the student to embed the new learning in their longterm memory. It is essential that where misconceptions or gaps in learning are identified the
teacher puts steps in place to rectify this. Once mistakes have been learnt it is very difficult to
unlearn them. Studies show that in the most successful classrooms teachers ensure students
have a success rate of 80% or better before moving onto deliberate practice.

Scaffolding for challenging tasks
“A teacher’s job is not to make work easy. It is to make it difficult.”
John Hattie
All lessons should contain challenge. However, there is a difference between asking a student to
work hard and challenging them to a point where it causes stress and creates a barrier to learning.
Knowledge of our students is key when planning for challenge in a lesson.
https://headguruteacher.com/2013/01/31/great-lessons-3-challenge/
At King Charles I School, teachers use their knowledge of their students to plan purposeful
activities that motivate students to show determination and resilience when challenged. Teachers
should never consider what they will do to stretch the most able, but instead how will they support
the less able. With the challenge in place the teacher must ensure that they provide adequate
temporary scaffolding, ensuring everyone is supported to achieve their potential.
What scaffolding is not about, is the creation of numerous differentiated worksheets.
https://teacherhead.com/2014/02/01/dealing-with-day-to-day-differentiation/
Scaffolding is about using different strategies to exploit the same resource. Scaffolding can take
many forms such as:
▪ teachers thinking aloud giving students access to ‘expert thinking’
▪ providing prompts to support student thinking
▪ providing a checklist that students can use to assess their work and identify what they are
missing
▪ providing high quality exemplars that students can use to compare to their own work
▪ providing poor exemplars that students need to improve
▪ providing frameworks as aide memoires for working out ideas
▪ questioning that prompts and guides student thinking
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Deliberate practice
“The best way to become an expert is through practice – thousands of hours of practice.
The more the practice, the better the performance.”
Barak Rosenshine
As the above quote states, in order to become proficient in a skill, deliberate/independent practice
is required. However, studies have shown that teachers underestimate the amount of practice that
is required by students to master knowledge or a skill and that we should multiply what we think is
adequate practice by five. This increased practice supports overlearning which allows the material
to be recalled easily and doesn’t take up working memory.
http://www.learningspy.co.uk/psychology/20-psychological-principles-for-teachers-5-learning-isdependent-on-practice/
At King Charles I students should be engaged in deliberate practice every lesson with the
homework set supporting overlearning. Research into information-processing shows that students
need to complete different activities that require them to rework the material that they have been
presented with.
“Practice makes permanent. What we repeatedly do we get better at.”
David Didau
In order to support deliberate practice in lessons, the school behaviour policy states that when
students are involved in deliberate/independent practice they work in silence. This not only allows
the teacher to circulate and provide 1:1 feedback to individuals but also allows all students to
focus fully on the set task.
“In order to improve, practice requires our full and undivided attention.”
David Didau
https://headguruteacher.com/2014/03/24/pedagogy-postcard-4-working-in-silence/
Frequent feedback
Feedback is crucial for students to achieve their potential. The Sutton Trust report shows that
effective feedback can make a difference of 8 months to a student’s progress.
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learningtoolkit/feedback/
For feedback to be effective the following need to be born in mind:
Specificity of feedback
As teachers we often need to know if a student is capable of completing a task or not. This
provides the teacher with instant feedback allowing us to plan accordingly. However, the continual
marking of these can/can’t activities provides us with very limited information. If we want to
provide effective feedback to a student that will support them to move forward we need to plan
activities and assessments that will provide us with specific information. The following should be
considered when planning an activity that will be used to provide feedback:
▪ does the activity show you what misconceptions the student has?
▪ does the activity highlight any gaps in learning?
▪ does the activity highlight key areas of development?
▪ does the activity make the student’s thinking visible?
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Before the students complete the activity it is important to share the success criteria with students.
This will provide students with a framework they can use to self-assess and enable the teacher
feedback to provide specific next steps.
Errors vs mistakes
Research shows that when feeding back we need to make the distinction between ‘errors’ and
‘mistakes’. Mistakes are something that a student is capable of doing but hasn’t done this time.
Errors are when a student has answered incorrectly due to a misconception or lack of mastery.
When providing feedback on mistakes and errors the approach should be different. For mistakes
the teacher should draw the student’s attention to them and ask them to correct them themselves.
By not providing the answer the reliance on teacher support is reduced and the student is
supported to improve their ability to self-assess. With errors however, the student will not be able
to self-correct without additional support.
Self-assessment
In the long term improving the student will have a much bigger impact on learning than improving
individual pieces of work. It is essential that we equip students with the ability to provide
themselves with feedback. Being able to self-assess is important if students are to continue their
learning when not with the teacher. This can be done in a number of ways:
▪ Detective work: When providing feedback teachers can support a student’s ability to self-assess
by asking the student to find and correct the mistakes themselves. For example:
“3 out of 5 of these are correct. Find them and correct them.”
“In the class the following words have been spelt incorrectly. Reread your work, find the words
and correct them.”
“Here are 6 statements and next steps. Which one applies to your work and why?”
▪ Success criteria: Research shows that providing success criteria before activities has a positive
impact on progress. Students should also be given time before the teacher feedback to selfassess their work. This signifies the importance of self-assessment and provides the
opportunity for students to practise assessing their own work.
▪ Easy and difficult: At the end of an activity time should be allocated to allow students to reflect
on their work. Asking students to identify the parts they found easy and the parts they found
difficult allows students to clarify what they need to focus on to improve.
Timing
Key to successful feedback is timing. Research shows that instant feedback, such as verbal
feedback and next lesson feedback, is more valuable and has a greater impact on progress.
Students find it easier to improve when mistakes and errors are corrected quickly. If mistakes and
errors are allowed to be repeated over a sustained period overcoming these learnt mistakes will
become a lot more difficult.
Time
Time is an essential element of effective feedback. Students will only be able to improve if
sufficient time is given to allow students to receive, consider and action feedback. Research
shows that without this time allocation the impact of feedback is reduced.
http://www.learningspy.co.uk/featured/getting-feedback-right/
At King Charles I we recognise that effective feedback is provided in various ways such as verbal,
written, whole class, peer and self-feedback. Please see the ‘Feedback policy’ for more
information.
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Reading
“The future success of all our students rests predominantly on their ability to become
proficient and fluent readers.”
Alex Quigley
Reading underpins everything that our students do. We believe that our students are entitled to
become competent, resilient and fluent readers by equipping them with a range of skills and
strategies, promoting reading of challenging texts and developing an appreciation of a wealth of
literature to build upon their cultural capital. Evidence suggests that children who read every day
not only perform better in tests than those who don’t, but also develop a broader vocabulary,
increased general knowledge and a better understanding of other cultures.
A recent Department for Education study showed that there “is a difference in reading
performance equivalent to just over a year's schooling between young people who never read for
enjoyment and those who read for up to 30 minutes per day.” We recognise the importance of
reading and expect that every student should be reading every day for a minimum of 30 minutes.
Whilst we encourage students to read texts linked to their own interests, we believe that greater
gains are achieved in developing knowledge, vocabulary and resilience when they step outside
their comfort zone and engage with more challenging texts.
At King Charles I School, we recognise that the teaching and promoting of reading is the job of
every teacher regardless of their subject. Therefore, when planning lessons, our teachers use a
specified approach to ensure that students are able to fully access the text.
https://www.theconfidentteacher.com/wp-content/uploads/2020/04/Reading-list.pdf
https://www.tes.com/news/literacy-reading-skills-teacher-tips

Vocabulary
“Vocabulary is like mental Velcro – the more you know, the more ‘hooks’ you have to hook
onto new words.”
Alex Quigley
Vocabulary should never be seen as an isolated skill as it is based on all areas of communication
– reading, writing, speaking and listening – and is a vital building block for success both in school
and in wider society.
Why is vocabulary so important?
1. It improves reading comprehension: research shows that “to ensure reading comprehension,
you need to know 95% of words in a text.” (Quigley) Improving vocabulary will improve
students understanding of novels, textbooks and non-fiction texts such newspaper articles and
letters.
2. It is important to language development: children who develop a rich vocabulary tend to be
deeper thinkers, express themselves better and read more. Improving language and literacy
skills early in life will help them to be more successful academically and communicatively.
3. It is important in communicating ideas: successful communication is dependent on a strong
vocabulary base. Hirsch calls existing knowledge “mental Velcro” – the more you know, the
more ‘hooks’ you have to hook onto new words.
4. It helps you express yourself in writing: having a good vocabulary to draw upon can help you
write more effectively. When writing, students need to use a more formal tone – rather than
conversational language – so therefore need a rich vocabulary to draw upon words that we
don’t use in everyday talk.
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5. Success in future life: researcher Johnson O’Connor found that “a person’s vocabulary level is
the best single predictor of occupational success.”
Quigley’s research shows that “from birth to 48 months, parents in professional families spoke 32
million more words to their children than parents in welfare families.” Therefore, as teachers it is
our role to ensure that the gap reduces through effective vocabulary instruction in school.
https://www.readingrockets.org/blogs/shanahan-literacy/five-things-every-teacher-should-knowabout-vocabulary-instruction
https://www.theconfidentteacher.com/wp-content/uploads/2020/04/Cracking-the-Academic-Code.TS-article.pdf
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